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Unit Overview 

Content Area:                         Language Arts (American Literature) 

Unit Title:                                War Literature 

Target Course/Grade Level:  Honors / 10th 

Unit Summary:  This unit focuses on literature written during or about war or American society during a 

time of World War.  It includes the study of teenage life at a private school during a war through a novel 

of a dramatic nature; the study of young men going off to war and learning to be men through a play of 

comical means; and some poetry that deals with first-hand experience and feelings about war from those 

who were there.  In other words, students get to read and learn through the literature, about the lifestyle, 

sacrifices, and oppressing atmosphere of the war era in America.    

Primary interdisciplinary connections:  American History  

21st century themes:  Cultural Awareness 

Unit Rationale:  This unit is unique in its design in that all the literature deals with war (mainly World 

War II) but from highly different perspectives and in different tones.  This unit exposes students to the 

overwhelming presence of war in anyone’s life, but it also looks at different genres, styles and 

presentations of the topic.   

Learning Targets 

Standard:  Reading Literature 

        Meets standards: 1, 2, 3, 4, 5, 7, 10 

 Standard:  Writing 

        Meets standards:  1, 2, 4, 5, 6, 7, 9, 10 

Standard:  Speaking and Listening 

        Meets standards: 1, 2, 3, 4,6  

Content Statements 

For Reading Literature: 

 All plays, novels, and poetry read will be looked at for content and plot as well as deeper 

meanings, themes and analysis of point-of-view and character depiction 

 All plays, novels, and poetry can be looked at for style and use of language.  The readings also 

demonstrate the styles and themes prominent in America during a time of unrest or war.  They also 

can be evaluated for perceptions of voice for characters of different ages and involvement in war.  

For Writing: 

 The novel will also provide information used to practice writing annotations and expository essay 

 All essays will be well-planned, structured and revised. 

 These stories, novels and poems will be the basis of several essays.  Essays will analyze the 

structure and use of symbolism in writing as well as persuade, inform or narrate.  Evidence from 

the stories read during this unit will provide well-supported claims.  

For Speaking and Listening: 

 Discussion of text for all forms of reading will be addressed in various ways from teacher-lead 

discussion to student groupings sharing ideas. 

 Watch video representation (when available) of sections of novels and stories read during the unit. 

 Evaluate style of writing and word usage when appropriate. 

CPI #  Cumulative Progress Indicator (CPI) 

3.1.d Students will read to understand and analyze the meaning of the novels, plays, and poems 

3.1.g Students will read literature about war and analyze the way in which a work of a given 

period reflects historical and social events and conditions as well as learning to distinguish 

between essential and non-essential information, understanding figurative language and 

author’s style to convey emotion 

3.1.h Students will read several different genres and depictions of life during war in America in 

an effort to find information on a topic from several points-of-view and write about them. 



3.2 Students will write for a variety of purposes during this unit.  All writing will be 

structured, revised, edited and evaluated.  Peer editing will play a large role in the writing 

process. 

3.3.a Students will discuss novels, plays and poetry in terms of their contribution to the 

formation of American literature and American literary movements as a class and within 

small groups. 

3.4.a Students will listen to both the teacher and other students as they participate in discussions 

about plays, novels, and poetry. 

Unit Essential Questions 

 How does war affect high school aged students 

as seen in literature? 

 What is friendship?  How do we find our own 

identity?  How does war affect these? 

 How does the writing of the war era reflect 

society’s beliefs, morals, dreams, and tensions? 

 How does the presentation of the material or 

character’s point of view affect one’s feelings 

about or interpretation of war? 

Unit Enduring Understandings 

 Reading several stories dedicated to the discussion 

of a person’ s life affected by war should help 

students to question and reflect on their own 

opinions, beliefs, and  understanding of how war 

can affect a society. 

 The concepts of friendship and self-realization are 

important to any teenager.  This unit allows 

students to read about people slightly older than 

themselves dealing with these issues in a time 

when war loomed in front of them. 

 Writing of these times allows for commentary 

about the numerous tensions and difficulties that 

plagued the nation.  It allows students to feel the 

oppressive way in which war affects life even if 

one is not directly involved in it. 

 Literature of this era tends to be raw and real.  It 

makes clear to the readers the social issues which 

were consuming American society. 

Unit Learning Targets 

Students will ... 

 Discuss how an author’s life and times influence their writing 

 Read literary classics and works by famous authors to evaluate their language, content, and commentary 

 Compare writing styles of authors writing about the same era 

 Gain knowledge of the different genres and perspectives of war in America 

 Understand the nature, influence, and purpose of war poetry 

 Understand the nature, influence, and purpose of literature set during a turbulent American time 

 Analyze poetry, plays, and literature of the war eras. 

 Experience two voices and stories from the same time period 

Evidence of Learning 
Summative Assessment (4 days)  

Students will be able to demonstrate an understanding of the literature read and apply that understanding to 

an analytical essay, which incorporates direct references to the novel for support.   

Equipment needed:  pen, paper, computers 

Teacher Resources:  hand outs explaining specific guidelines for the essays; graphic organizers; rubrics 

for grading 

Formative Assessments 

 Pre-reading thought provoking questions 

 Study guides 

 Quizzes 

 Jigsaw reading 

 Journals 

 Active reading assignments 

 Tests on play and novel 



Lesson Plans  
Lesson Timeframe 

Lesson 1 

Intro to A Separate Peace 

 

1 day 

Lesson 2 

Reading of book and discussion 

 

6 days 

Lesson 3 

Reading of Biloxi Blues 

 

6 days 

Lesson 4 

Discussion of A Separate Peace and reading 

 

4 days 

 

Lesson 5 

War Poetry 

 

4 days 

Lesson 6 

Evaluation of genres, styles, characters and 

Depiction of war 

 

 

3 days 

Lesson 8 

Writing of essay 

 

4 days 

Curriculum Development Resources 

Click the links below to access additional resources used to design this unit: 

 

 
ANCHOR STANDARDS FOR SPEAKING AND LISTENING 

Comprehension and Collaboration 

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse 

partners, building on others’ ideas and expressing their own clearly and persuasively. 

2. Integrate and evaluate information presented in diverse media and formats, including visually, 

quantitatively, and orally. 

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

ANCHOR STANDARDS FOR READING AND LANGUAGE 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

Craft and Structure 

1. Interpret words and phrases as they are used in a text, including determining technical, connotative, 

and figurative meanings, and analyze how specific word choices shape meaning or tone. 

2. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of 

the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

3. Assess how point of view or purpose shapes the content and style of a text. 

 

 



Integration of Knowledge and Ideas 

1. Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words.1 

2. Delineate and evaluate the argument and specific claims in a text, including the validity of the 

reasoning as well as the relevance and sufficiency of the evidence. 

3. Analyze how two or more texts address similar themes or topics in order to build knowledge or to 

compare the approaches the authors take. 

Range of Reading and Level of Text Complexity 

1. Read and comprehend complex literary and informational texts independently and proficiently. 

Vocabulary Acquisition and Use 

1. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using 

context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

2. Demonstrate understanding of word relationships and nuances in word meanings. 

3. Acquire and use accurately a range of general academic and domain-specific words and phrases 

sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when considering a word or phrase 

important to comprehension or expression. 

ANCHOR STANDARDS FOR WRITING AND LANGUAGE 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

3. Write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

1. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

2. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

3. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 

Research to Build and Present Knowledge 

1. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation. 

2. Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

3. Draw evidence from literary or informational texts to support analysis, reflection, and research. 
Range of Writing 

1. Write routinely over extended time frames (time for research, reflection, and revision) and shorter 

time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 

spelling when writing. 

 

 

 



Unit Overview  
Content Area:                         Language Arts (American Literature) 

Unit Title:                                American Romanticism and Regionalism 

Target Course/Grade Level:  Honors / 10th 

Unit Summary:  This unit on American Literature, popular between 1750 and 1900, allows students to 

view, read, discuss as well as research and analyze a wide variety of authors, stories and types of literature.  

This unit incorporates the students’ research paper, so students will have the opportunity to really analyze 

one short story from the time period by researching the author’s life, time period and reading his/her story.  

In addition to this, students will review the concepts of American Romanticism and Regionalism and look 

at poetry, short stories and a novel that depict them.   

Primary interdisciplinary connections:  American History, Civil Rights,  

21st century themes:  Cultural Awareness 

Unit Rationale:  1750 to 1900 was a very turbulent and exciting time in American history.  So much was 

changing in terms of the way people thought, acted, and lived in this society that literature from this time 

period has a variety of styles, topics and voices.  The structure of this unit allows students the opportunity 

to come into contact with all types of literature popular during this era.  The stories studied provide insight 

into the experiences that formed this country such as the Revolution, Civil War, Slavery, Westward 

expansion, and the formation of American literature.  The personal writings of people who experienced 

(first-hand) these monumental moments in American society are important and necessary tools to help 

students understand their culture, heritage, and history. 

Learning Targets 

Standard:  Reading Literature (9-10) 

        Meets standards: 1, 2, 3, 4, 5, and 10 

Standard:  Reading Informational Text (9-10) 

        Meets standards: 1 - 10 

Standard:  Writing (9-10) 

       Meets standards:  1, 2, 4, 5, 6, 7, 8, 9, 10 

Standard:  Speaking and Listening (9-10) 

       Meets standards: 1, 2, 6  

Content Statements 

For Reading Literature: 

 All stories and poetry read will be looked at for content and plot as well as deeper meanings, 

themes, and analysis of point-of-view and character depiction. 

 All stories and poetry can be looked at for style and use of language.   The stories show how 

literature has changed over the centuries and the decades.  These stories and poems also 

demonstrate the styles and themes prominent in different eras and locations of America. 

For Reading Informational Text: 

 Documents and Speeches can be objectively summarized and then discussed in terms of modern 

society and personal relativity. 

 Read documents and speeches for literary structure and understand their value as an instrument of 

social change 

For Writing: 

 These stories will be the basis for one massive research paper. 

 The research paper will be well-planned, structured and revised. 

 Research through internet sources and analysis of information given, in terms of its relevance to 

the time in which a story was written, will be used to construct essays 

 Modern personal narratives can be based on ideas and beliefs demonstrated in essays from the 

historical time period of American society. 

 

 



For Speaking and Listening: 

 Discussion of the plot for short stories will be addressed in various ways from teacher – lead 

discussion to students researching and analyzing connections cooperatively. 

 Presentations o f how stories connect to their authors’ lives and time periods. 

CPI #  Cumulative Progress Indicator (CPI) 

3.1.d Students will read a variety of short stories that deal with numerous styles and themes 

from American literature. 

3.1.g Students will read a specific story, research the author’s life, time period and the story to 

make connections and analyze how works of a given period reflect historical and social 

events and conditions. 

3.1.h Students will find sources of information from the library and the internet to complete 

their major research paper.  They will read and analyze the value of the information given 

in these sources to help them prove their thesis for their papers.   

3.2 Students will write for a variety of purposes during this unit.  All writing will be 

structured, revised, edited and evaluated.  Peer editing will play a large role in the writing 

process. 

3.3.a Students will discuss short stories and poetry in terms of their contribution to the 

formation of American literature and American literary movements as a class and within 

small groups as they construct their research papers. 

3.4.a Students will listen to both the teacher and other students as they participate in discussions 

about short stories and poetry. 

3.5.a Students will be able to consider the effects their story, speech, or biography had on the 

society in which it was written and released.  Students will discuss and consider the social 

ramifications of these stories for the time period they were written. 

Unit Essential Questions 

 What is American Romanticism and why is it 

important? 

 What types of literary movements were popular 

during this time and why? 

 What are the steps of the research process? 

 How does literature affect history? 

 

Unit Enduring Understandings 

 American Romanticism helped define American 

literature.  It allowed authors to create new styles, 

have strictly American topics and themes, and for 

the first time, separated American literature from 

its British heritage. 

 Several types of literature were dominant during 

this time period in America.  All of them 

established America as its own independent 

country with its own style, concerns, topics, and 

voices.  The literature of this time reflected the 

major events that shaped American society 

forever. 

 The research process must be carefully planned 

and implemented.  It must contain planning, pre-

writing, revising, editing, and publishing. 

 Literature and history are directly related.  

Literature can teach us or give us a glimpse of 

history (with all its emotion and feeling) through 

the eyes of someone who experienced it, and it can 

allow us to influence where our society will go and 

how it will get there through the writing of 

documents, speeches and pamphlets. 

 

 

 



Unit Learning Targets 

Students will ... 

 Understand the origins of American literature 

 Understand how American literature differs from British literature. 

 Recognize different literary movements and styles of the 1800s including but not limited to American 

Romanticism, Regionalism, Realism, Slave Narratives, Histories, and Travel Narratives. 

 Discuss how literature reflects or helps to create history through personal perspective. 

 Discuss how an author’s life and times influence their writing. 

 Research an author and time period and connect that information to a short story, biography or historical 

document. 

 Use technology for research and completion of assignments 

 Write a major research paper, a speech or letter, and a personal declaration of independence. 

 Read a literary classic and evaluate its language, content and commentary. 

 Read and analyze poetry for meaning in structure and language. 

 Utilize MLA guidelines in writing a research paper 

 Write narratives about a picture and from a character’s point of view. 

Evidence of Learning 
Summative Assessment (10 days) 

After reading a story or document written between 1750 and 1900, students will analyze the story in a five 

page research paper that reflects their knowledge of MLA guidelines and the research process.  Students 

will read a story, research the author and time period of the story.  They will then make connections 

between the story and the research.  This will be relayed in a research paper which summarizes their 

findings and their connections. 

Equipment needed:  pen, paper, computers, folders with check list of when assignments are due 

Teacher Resources:  hand outs explaining specific guidelines for the essays; library time; internet access; 

and text books 

 
Formative Assessments 

 Personal declaration of Independence 

 Discussions of readings 

 Quizzes on readings 

 Group postings of research information 

 Audio tapes of reading 

 Slides for power point 

 Picture analysis 

 Group evaluation sheets 

 Evaluation questions 

 Study guides 

 Note cards 

 Writing from the character’s point of view 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Introduction to research paper 

 

1 day 

Lesson 2 

The Declaration of Independence 

 

2 days 

Lesson 3 

Research Process 

 

5 days 

Lesson 4 

Realism and “Chickamaugua” 

 

5 days 

Lesson 5 

Writing Process and Outlining 

 

2 days 

Lesson 6 

Introduction to American Romanticism 

 

1 day 

 



Lesson 7 

American Romanticism 

 

4 days 

Lesson 8 

MLA format 

 

1 day 

Lesson 9 

Revising/Editing/Publishing 

Final Research Paper 

 

 

3 days 

Lesson 10 

Transcendentalism 

 

3 days 

Lesson 11 

Huckleberry Finn 

 

15 days 

Teacher Notes:  The summative assessment for this unit is on-going.  It is broken down into small lessons 

that ultimately incorporate all of the knowledge obtained throughout the unit.  Time of lessons may vary 

depending on the class. 

Curriculum Development Resources 

 
ANCHOR STANDARDS FOR SPEAKING AND LISTENING 

Comprehension and Collaboration 

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse 

partners, building on others’ ideas and expressing their own clearly and persuasively. 

2. Integrate and evaluate information presented in diverse media and formats, including visually, 

quantitatively, and orally. 

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 
Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 
ANCHOR STANDARDS FOR READING AND LANGUAGE 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 
Craft and Structure 

1. Interpret words and phrases as they are used in a text, including determining technical, connotative, 

and figurative meanings, and analyze how specific word choices shape meaning or tone. 

2. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of 

the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

3. Assess how point of view or purpose shapes the content and style of a text. 
Integration of Knowledge and Ideas 

1. Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words.1 

2. Delineate and evaluate the argument and specific claims in a text, including the validity of the 

reasoning as well as the relevance and sufficiency of the evidence. 

3. Analyze how two or more texts address similar themes or topics in order to build knowledge or to 

compare the approaches the authors take. 



Range of Reading and Level of Text Complexity 

1. Read and comprehend complex literary and informational texts independently and proficiently. 
Vocabulary Acquisition and Use 

1. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using 

context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

2. Demonstrate understanding of word relationships and nuances in word meanings. 

3. Acquire and use accurately a range of general academic and domain-specific words and phrases 

sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when considering a word or phrase 

important to comprehension or expression. 

ANCHOR STANDARDS FOR WRITING AND LANGUAGE 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

3. Write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details, and well-structured event sequences. 
Production and Distribution of Writing 

1. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

2. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

3. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 
Research to Build and Present Knowledge 

1. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation. 

2. Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

3. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Range of Writing 

1. Write routinely over extended time frames (time for research, reflection, and revision) and shorter 

time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 

spelling when writing. 

 

 

 

 

 

 

 

 

 



Unit Overview  
Content Area:                          Language Arts (American Literature) 

Unit Title:                                 Exploring American Society in Mid-20th Century Literature 

Target Course/Grade Level:  Honors / 10th 

Unit Summary:  This unit focuses on three great novels written during the first half of the 20th Century: 

To Kill a Mockingbird, In Cold Blood, and The Great Gatsby.  It also includes lessons on the Harlem 

Renaissance, the Roaring ‘20s, and Imagist Poetry.  In other words, students get to read, research and learn 

about the literature, lifestyle and movements that occurred during this interesting time period in American 

history.   

Primary interdisciplinary connections:  American History, Civil Rights, and Science (inventions of the 

‘20s),  

21st century themes:  Cultural Awareness 

Unit Rationale:  The 1920s were a defining decade in American History.  Reading literature of the time 

period that depicts the social corruptness of the North and the segregation and racial tensions of the south 

(as well as its poverty) allow students to explore the values of American society nearly a hundred years 

ago and find similarities between people then and now.  It also allows students to make comparisons 

between acceptable norms in North and South of our country during the 1920s.  This time period and 

literature is very much the precursor to the Civil Rights Movements that began to help lesson the gaps of 

equality in our society. It will also explore how our view of the American Dream changed throughout this 

crucial time period. 

Learning Targets 

Standard:  Reading Literature 

        Meets standards: 1, 2, 3, 4, 5, 7, 10 

Standard:  Reading Informational Text 

        Meets standards: 2, 5, 8, 10 

Standard:  Writing 

        Meets standards:  1, 2, 4, 5, 6, 7, 8, 9, 10 

Standard:  Speaking and Listening 

        Meets standards: 1, 2, 4,6  

Content Statements 

For Reading Literature: 

 All stories, novels, and poetry read will be looked at for content and plot as well as deeper 

meanings, themes sand analysis of point-of-view and character depiction 

 All stories, novels, and poetry can be looked at for style and use of language.  The readings also 

demonstrate the styles and themes prominent in America during the mid-20th Century.  They also 

can be evaluated for voice as seen in varying locations and economic classes. 

For Reading Informational Text: 

 Various sources of electronic and printed media can be read and evaluated for author’s message 

and purpose.  These sources can than be objectively summarized to portray the meaning of the 

author’s writing. 

For Writing: 

 Informational text will be the basis for a mini-research paper 

 All essays will be well-planned, structured and revised. 

 These stories, novels and poems will be the basis of several essays.  Essays will analyze the 

structure and use of symbolism in writing as well as persuade, inform or narrate.  Evidence from 

the stories read during this unit will provide well-supported claims.  

For Speaking and Listening: 

 Discussion of text for all forms of reading will be addressed in various ways from teacher-lead 

discussion to student groupings sharing ideas. 

 



 Watch video representation (when available) of sections of novels and stories read during the unit. 

 Evaluate style of writing and word usage when appropriate. 

CPI #  Cumulative Progress Indicator (CPI) 

3.1.d Students will read to understand and analyze the meaning of the novels, stories, and poems 

3.1.g Students will read literature and analyze the way in which a work of a given period reflects 

historical and social events and conditions as well as learning to distinguish between 

essential and non-essential information, understanding figurative language and author’s 

style to convey emotion 

3.1.h Students will practice active reading in an effort to find information on a topic from 

several sources and synthesize it into a summary that can be linked to another text. 

3.2 Students will write for a variety of purposes during this unit.  All writing will be 

structured, revised, edited and evaluated.  Peer editing will play a large role in the writing 

process. 

3.3.a Students will discuss short stories and poetry in terms of their contribution to the 

formation of American literature and American literary movements as a class and within 

small groups. 

3.4.a Students will listen to both the teacher and other students as they participate in discussions 

about short stories, novels, and poetry. 

3.5 Students will view segments of The Great Gatsby to discuss interpretations of the writing 

and to be exposed to a variety of media presentations.  Students will also view art of the 

Harlem Renaissance to discuss themes and meaning in visual aids. 

Unit Essential Questions 

 What was the Harlem Renaissance and why is it 

important? 

 What is the relevance of Imagist Poetry to 

American culture and society? 

 What styles of writing were emerging in the 

1920s? 

 How does the writing of the 1920s reflect 

society’s beliefs, morals, dreams, and tensions? 

 How does literature of this era take America in 

new directions? 

Unit Enduring Understandings 

 The art and literature of the African American 

community experienced a rush of new vitality and 

creativity during this time period.  It demonstrates 

the huge discrepancy in the lifestyles of African 

Americans of the North and South in this time 

period. 

 Imagist poetry of the 1920s once again redefined 

poetry in America and made it more accessible to 

the common person.  It showed people a new way 

to think of poetry. 

 The 1920s saw a variety of literary styles emerging 

in the country.  It was a time to recognize the need 

and desire for diversity in the structure, content, 

and language of our nation. 

 Writing of this era reflects the high hopes and 

dreams of the people living during it. It also allows 

for commentary about the numerous tensions and 

difficulties that still plagued the nation. 

 Literature of this era tends to be raw and real.  It 

makes clear to the readers the social issues which 

were consuming American society. 

Unit Learning Targets 

Students will ... 

 Discuss how an author’s life and times influence their writing 

 Write a minor research paper 

 Read literary classics and works by famous authors to evaluate their language, content, and commentary 

 Compare writing styles of authors of the same era 

 Gain knowledge of the developments and discoveries of the 1920s 



 Understand why the 1920s are referred to as the “Roaring 20s” 

 Understand the nature, influence, and purpose of imagist poetry 

 Understand the nature, influence, and purpose of the Harlem Renaissance 

 Analyze poetry, music, and literature of the Harlem Renaissance 

 Analyze imagist poetry 

 Experience two voices and stories from the same time period 

Evidence of Learning 
Summative Assessment (4 days each / two of them) 

Students will be able to demonstrate an understanding of the literature read and apply that understanding to 

an analytical essay, which incorporates direct references to the novel for support.   

Equipment needed:  pen, paper, computers 

Teacher Resources:  hand outs explaining specific guidelines for the essays; graphic organizers; rubrics 

for grading 

 
Formative Assessments 

 Mini-research paper (in-class essay) 

 Study guides 

 Quizzes 

 Project related to the 1920s 

 Project related to the Harlem Renaissance 

 Active reading assignments 

 Creation of sonnets 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Intro to The Great Gatsby 

 

1 day 

Lesson 2 

Mini- Research Paper 

 

6 days 

Lesson 3 

Reading of book and discussion 

 

10 days 

Lesson 4 

Intro to the 1920s and Project 

 

4 days 

Lesson 5 

Capote Lesson 

 

2 days 

Lesson 6 

Reading of In Cold Blood 

 

3 days 

Lesson 7 

Summative Assessment: Analytical Essay 

 

4 days 

Lesson 8 

Intro to To Kill A Mocking Bird 

 

1 day 

Lesson 9 

Anticipatory Essay – Injustice 

 

3 days 

Lesson 10 

Reading of book and discussion 

 

10 days 

Lesson 11 

Intro to the Harlem Renaissance: 

Art, Poetry and Music Project 

 

 

5 days 

Lesson 12 

Zora Neal Hurston 

 

2 days 

Lesson 13 

Summative Assessment: Newspaper Writing 

 

4 days 

 



Teacher Notes:  Although ten days are devoted to discussing or reading novels in class – the students 

have nearly a month to complete the reading of the novels.  The novels are mainly read at home while 

small lessons on the time period or movements of the time are taught in class.  The 10 days noted in the 

lesson plan cover reviewing of study guides and discussion of the book and quizzes. 

Curriculum Development Resources 

Click the links below to access additional resources used to design this unit: 

 

 
ANCHOR STANDARDS FOR SPEAKING AND LISTENING 

Comprehension and Collaboration 

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse 

partners, building on others’ ideas and expressing their own clearly and persuasively. 

2. Integrate and evaluate information presented in diverse media and formats, including visually, 

quantitatively, and orally. 

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

ANCHOR STANDARDS FOR READING AND LANGUAGE 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

Craft and Structure 

1. Interpret words and phrases as they are used in a text, including determining technical, connotative, 

and figurative meanings, and analyze how specific word choices shape meaning or tone. 

2. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of 

the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

3. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

1. Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words.1 

2. Delineate and evaluate the argument and specific claims in a text, including the validity of the 

reasoning as well as the relevance and sufficiency of the evidence. 

3. Analyze how two or more texts address similar themes or topics in order to build knowledge or to 

compare the approaches the authors take. 

Range of Reading and Level of Text Complexity 

1. Read and comprehend complex literary and informational texts independently and proficiently. 

Vocabulary Acquisition and Use 

1. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using 

context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

2. Demonstrate understanding of word relationships and nuances in word meanings. 

 

 



3. Acquire and use accurately a range of general academic and domain-specific words and phrases 

sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when considering a word or phrase 

important to comprehension or expression. 

ANCHOR STANDARDS FOR WRITING AND LANGUAGE 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

 

3. Write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

1. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

2. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

3. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 

Research to Build and Present Knowledge 

1. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation. 

2. Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

3. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Range of Writing 

1. Write routinely over extended time frames (time for research, reflection, and revision) and shorter 

time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

 

Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 

spelling when writing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Unit Overview  
Content Area:                           Language Arts (American Literature) 

Unit Title:                                 Exploring the use of a Christ figure in literature 

Target Course/Grade Level:  Honors / 10th 

Unit Summary:   

This unit focuses on two great American novels and a classic American film, all of which utilize a Christ 

figure as their central character. One Flew Over the Cuckoo’s Nest and A Separate Peace are pieces of 

literature which exhibit this literary device, and Cool Hand Luke does so as a piece of cinema.  

Primary interdisciplinary connections:  American History (WWII and 1960’s), and World History  

21st century themes:  Cultural Awareness 

Unit Rationale:   

As a literary device, a Christ figure is commonly used to define the plight and struggle of a given time 

period or environment.  Throughout pop culture examples can be found.  By isolating these three and 

studying them in the context of their stories as well as in comparison to the original tale, students will be 

better equipped to identify it in other works of literature.  

Learning Targets 

Standard:  Reading Literature 

        Meets standards: 1, 2, 3, 4, 5, 7, 10 

Standard:  Reading Informational Text 

        Meets standards: 2, 5, 8, 10 

Standard:  Writing 

        Meets standards:  1, 2, 4, 5, 6, 7, 8, 9, 10 

Standard:  Speaking and Listening 

        Meets standards: 1, 2, 4,6  

Content Statements 

For Reading Literature: 

 All stories, novels, and poetry read will be looked at for content and plot as well as deeper 

meanings, themes sand analysis of point-of-view and character depiction 

 All stories, novels, and poetry can be looked at for style and use of language.  The readings also 

demonstrate the characteristics and struggles of their given time periods.  They also can be 

evaluated for voice as seen in varying locations and economic classes. 

For Reading Informational Text: 

 Various sources of electronic and printed media can be read and evaluated for author’s message 

and purpose.  These sources can than be objectively summarized to portray the meaning of the 

author’s writing. 

For Writing: 

 Informational text will be the basis for a mini-research paper 

 All essays will be well-planned, structured and revised. 

 These stories, novels and poems will be the basis of several essays.  Essays will analyze the 

structure and use of symbolism in writing as well as persuade, inform or narrate.  Evidence from 

the stories read during this unit will provide well-supported claims.  

For Speaking and Listening: 

 Discussion of text for all forms of reading will be addressed in various ways from teacher-lead 

discussion to student groupings sharing ideas. 

 Watch video representation (when available) of sections of novels and stories read during the unit. 

 Evaluate style of writing and word usage when appropriate. 

CPI #  Cumulative Progress Indicator (CPI) 

3.1.d Students will read to understand and analyze the meaning of the novels, stories, and poems 

 



3.1.g Students will read literature and analyze the way in which a work of a given period reflects 

historical and social events and conditions as well as learning to distinguish between 

essential and non-essential information, understanding figurative language and author’s 

style to convey emotion 

3.1.h Students will practice active reading in an effort to find information on a topic from 

several sources and synthesize it into a summary that can be linked to another text. 

3.2 Students will write for a variety of purposes during this unit.  All writing will be 

structured, revised, edited and evaluated.  Peer editing will play a large role in the writing 

process. 

3.3.a Students will discuss short stories and poetry in terms of their contribution to the 

formation of American literature and American literary movements as a class and within 

small groups. 

3.4.a Students will listen to both the teacher and other students as they participate in discussions 

about short stories, novels, and poetry. 

3.5 Students will view segments of One Flew Over the Cuckoo’s Nest to discuss 

interpretations of the writing and to be exposed to a variety of media presentations.   

Unit Essential Questions 

 What is a Christ Figure?  

 What is the relevance of Christian imagery to 

American culture and society? 

 What styles of writing can be utilized through 

Christian imagery? 

 How does the use of a Christ Figure reflect a 

specific environment’s beliefs, morals, dreams, 

and tensions? 

 

Unit Enduring Understandings 

 An author will utilize a Christ Figure to 

demonstrate a character whose impact on those 

around him or her is beneficial and positive 

 Christian imagery is pervasive in American 

literature and becomes a cornerstone of a reader 

who considers themselves to be culturally literate 

 Novels, plays, and films are just a few examples of 

media which can rely heavily on Christian imagery 

and specifically Christ figures 

 An author will often paint a picture of a time 

period’s struggles with authority or immorality 

through a Christ Figure. 

Unit Learning Targets 

Students will ... 

 Discuss how an author’s life and times influence their writing 

 Write a minor research paper 

 Read literary classics and works by famous authors to evaluate their language, content, and commentary 

 Compare writing styles of authors of the same era 

 Gain knowledge of the developments and discoveries of WWII and the 1960’s 

 Understand the details and supporting ideas which establish a Christ Figure 

 Analyze cinematography  

 Experience voices and stories from the same time period as well as the same literary genre 

Evidence of Learning 
Summative Assessment (4 days each / two of them) 

Students will be able to demonstrate an understanding of the literature read and apply that understanding to 

an analytical essay, which incorporates direct references to the novel for support.   

Equipment needed:  pen, paper, computers 

Teacher Resources:  hand outs explaining specific guidelines for the essays; graphic organizers; rubrics 

for grading 

 

 

 



Formative Assessments 

 Analytical Essay 

 Study guides 

 Quizzes 

 Test 

 Active reading assignments 

 Charts 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Intro to A Separate Peace 

 

1 day 

Lesson 2 

Historical background 

 

1 day 

Lesson 3 

Reading of book and discussion 

 

14 days 

 

Lesson 4 

Analysis of novel 

 

2 days 

Lesson 5 

Ken Kesey lesson 

 

2 days 

Lesson 6 

Anticipatory essay – anti-authority 

 

1 day 

Lesson 7 

Intro to One Flew Over the Cuckoo’s Nest 

 

4 days 

Lesson 8 

Reading of One Flew Over the Cuckoo’s Nest 

 

12 days 

Lesson 8 

Introduction to Christ Figure 

 

4 days 

Lesson 9 

Intro to Cool Hand Luke 

 

1 day 

Lesson 10 

Viewing film 

 

5 days 

Lesson 11 

Discuss film 

 

2 days 

Teacher Notes:  Although ten days are devoted to discussing or reading novels in class – the students 

have nearly a month to complete the reading of the novels.  The novels are mainly read at home in pieces 

while small lessons on the time period or movements of the time are taught in class.  The 10 days noted in 

the lesson plan cover reviewing of study guides and discussion of the book and quizzes. 

Curriculum Development Resources 

Click the links below to access additional resources used to design this unit: 

ANCHOR STANDARDS FOR SPEAKING AND LISTENING 

Comprehension and Collaboration 

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse 

partners, building on others’ ideas and expressing their own clearly and persuasively. 

2. Integrate and evaluate information presented in diverse media and formats, including visually, 

quantitatively, and orally. 

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

 



2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

ANCHOR STANDARDS FOR READING AND LANGUAGE 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

Craft and Structure 

1. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and analyze how specific word choices shape meaning or 

tone. 

2. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of 

the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

3. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

1. Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words. 

2. Delineate and evaluate the argument and specific claims in a text, including the validity of the 

reasoning as well as the relevance and sufficiency of the evidence. 

3. Analyze how two or more texts address similar themes or topics in order to build knowledge or to 

compare the approaches the authors take. 

Range of Reading and Level of Text Complexity 

1. Read and comprehend complex literary and informational texts independently and proficiently. 

Vocabulary Acquisition and Use 

1. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using 

context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

2. Demonstrate understanding of word relationships and nuances in word meanings. 

3. Acquire and use accurately a range of general academic and domain-specific words and phrases 

sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when considering a word or phrase 

important to comprehension or expression. 

ANCHOR STANDARDS FOR WRITING AND LANGUAGE 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

3. Write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

1. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

2. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

3. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 



Research to Build and Present Knowledge 

1. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation. 

2. Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

3. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Range of Writing 

1. Write routinely over extended time frames (time for research, reflection, and revision) and shorter 

time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing 

or speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 

spelling when writing. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Content Area 

Unit Name 

English Language Arts, Mathematics, Science, Social Studies, World 

Language, Practical and Fine Arts, Business 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and Skills 
 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the forces 

that come into play for further development of technology; apply engineering 

design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf


Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US


6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US


Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

 

 


